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Abstract 


Arts are an essential part of a society; they are immersed in the culture. Integrating Arts 
into teaching and learning to read and write is a method that facilitates these complex processes. 
Additionally, it is an excellent opportunity to explore the multiple intelligences, creativity, and 
learning styles that every student has. Developing a cultural and thematic unit may help ELL 
students learn the English language through topics related to their countries and cultures. Human 
brains interpret the world according to their culture (Hammond, 2015). As a result of our cultural 
backgrounds, we acquire attitudes, values, manners, and ways of understanding situations, as 
well as the consequences of our actions. (Liton & Madanat, 2013). Arts integration support ELL 
to express themselves and create a meaningful and safe environment to understand other people's 
uniqueness. The probability of students to remain engaged and be creative is higher when arts 
education is provided. By incorporating arts into the instruction, learners gain a deeper 


understanding and awareness of the subject, which leads to a more effective learning. 


Dedication 


I dedicate this thesis to my son Sergio and family who have been my constant support, 
inspiration, and never doubted that I would complete this project. Also, to my friend Natalia 
Andrea Contreras Gutierrez, who have found a way to push me through in spite of the distance 


and gave me the courage to pursue my dreams. 


Table of Contents 


Title e Nos 1 
ADS a 11 
DEM a o a e E Ets E iii 
Table of Contents: sso oca e tor Oda EO PE NE UO EEUU DOR AAA aR DEOR NER iv 
Chapters 
T... "Chapter One: Introduction succo cepe dur et Eo pa XU Cea e CH SETA TEA XUL REO pn 1 
2. Chapter Two: Literature Revie Witt 4 
3. Chapter Three: Project Design aii id 14 
4. Chapter. Eon The Projet 4c A Tt eee s 17 
5. (Chapter Fiver Concilios idilio 30 


References rd A E A de e Bik ae pose eS) 32 


List of Tables 


Table 1: Colombia'= BiblobUttQ.. is dpi Ratio 18 
Table 2: Costa Rica PS tss eed E pte a o a don e 20 
Table 3: Mexico = The Day of the Dead: eo TH EE ED ORE Cod AEREO 22 
Table d Puerto Rico = amos o ta 25 


Chapter 1: Introduction 


Imagine arriving in a country where people speak a different language and have a 
different culture. As an immigrant student it can be overwhelming as it is difficult to understand 
and be understood. Teachers try to explain the concepts and the content, but even if these look 
familiar to immigrant students, they often prefer to be quiet because they do not have the 
vocabulary to express themselves. There are few opportunities to participate in school activities 
because they all require reading, writing, or speaking. It is a real challenge, and these students 
often feel full of frustration and anxiety. Even their teachers should feel frustrated or confused 
because they may think they are not communicating the information effectively to these new 
students. Teachers are not always able to help culturally and linguistically diverse students that 
struggle to communicate because of their lack of language or knowledge or their limited ability 
to produce oral and written language. 

I can empathize with these students as I often feel stuck and frustrated as a language 
learner, even though I have a good communication skills in the English language compared to 
those students that just started the language acquisition process. This is one of the main reasons 
why I am looking for strategies, methods, approaches, and activities that could support and 
enhance students' second language acquisition. In my experience teaching young learners I have 
learned that they really enjoy hands-on activities involving movement, creativity, drawing, and 
music. This is supported by my research which showed that one meaningful approach to getting 


students involved and engaged is Arts integration. 


According to the Cambridge Dictionary, art is "an activity through which people express 
particular ideas." With this in mind, using the arts to help students communicate effectively 
sounds like a good approach. This approach is supported by scaffolding the reading and writing 
processes. Additionally, it is important to highlight that the arts are immersed in our daily life. 
We are regularly exposed to some form of visual art, music, dance, photography, sculpture, 
architecture, etc. All these aspects are combined to express culture and teachers and students 
should share culture in the classroom to learn from each other. Therefore, using arts is a method 
that supports students and teachers in understanding each other. In addition to that, Brown (2007) 
stated that the integration of the arts requires collaborative learning in order to make real-life 
connections between past and present learning and to continually assess and reflect on the 
students” progress. Also, exposure to the arts develops creativity and maintains students” 
attention by exploring multiple intelligences and learning styles to promote the acquisition of 
knowledge in the English language. 

By exploring different kinds of activities, teachers can help students find their learning 
styles and predominant intelligence. Teachers can also make the adjustments needed to better 
serve students. Fatt (2000) suggested that teachers should instruct students in a way that fits 
students' learning styles rather than ask students to adapt themselves to the teachers' teaching 
styles. Students can benefit from working at their own pace, strengthening their skills, and 
building knowledge, through this method they can also remember better and for a longer time. 
Furthermore, identifying students' multiple intelligences allows teachers to find the best 
strategies and methodologies to develop class activities and tasks in accordance with their 
students' multiple intelligences. As stated by McClellan and Conti (2008), multiple intelligences 


honor the singularity and plurality of all students. By aligning this theory of multiple 


intelligences and learning styles with the arts integration, teachers can increase students” 
motivation to develop their reading and writing skills using non-traditional components like 
visual arts, music, and dance to teach traditional topics. 

The writing process is a complex and is developed by people to show the print version of 
their languages. In other words, language is represented by using a series of graphemes and 
symbols to convey meaning from the spoken form of the language. Arts can support the writing 
process at the kindergarten and first grade levels. Some activities that can help students include 
practicing tracing the different lines that shape a letter, writing the letters in the correct spaces, 
and developing adequate fine motor skills to manipulate the elements and tools used for writing. 
Furthermore, using the arts and these activities is a didactic way to foster creative writing and 
vocabulary acquisition. Additionally, it is a way to inspire students to explore other contexts in a 
more relevant way. Art helps improve reading comprehension by helping students understand the 
context better and by developing their critical thinking skills. 

Considering the above and the importance of arts integration in the learning process, the 
principal purpose of this thesis is to develop a cultural thematic unit of 5 lessons for second 
grade, the lessons are focused on reading and writing activities that integrate the arts. 
Additionally, students can experience and learn about elements from Hispanic and Latino 
cultures and develop their multiple intelligences and learning styles. As culturally and 
linguistically diverse students, proud of their origins, it is important to allow students to show 
and share these valuable aspects that make a culture rich. As teachers, showing respect and 
awareness of our students' culture is a way to promote tolerance and acceptance, and increase 
students' self-esteem along with creating a meaningful and safe environment. Culturally relevant 


teaching supports the understanding of other people's uniqueness. 


Chapter 2: Literature Review 


From a very young age, children are asked to learn complex tasks like reading and 
writing. Additionally, school administrators and teachers are worried about mastering standards 
and content by students. They are pushing students to learn those standards, content, and 
objectives without considering their students? ways of learning. School classrooms have become 
places with a lack of creativity and imagination. Creativity and imagination are needed to solve 
problems. As stated by Becerra et al. (2022), "Creativity can be considered a fundamental skill 
nowadays as a differential for success, quality of life, and mental health, especially after the 
global pandemic that started in 2020". (p. 1) 

Moreover, creativity and problem solving are some 21st-century skills, along with 
communication, critical thinking, interdisciplinary thinking, and creative problem-solving. 
(Zimmerman, 2010). However, children have become less imaginative and creative when they 
should use their hands to create or produce a task because of the huge amount of time they are 
exposed to technology, along with their fine-motor skills, which are less developed. Webster et 
al., 2019). Diaz and Barry (2017) highlighted the difficulties the education field faces when 
trying to implement new methodologies to enhance the teaching practices. 

The challenges for creating and sustaining a viable arts-integrated graduated 

program for educators are many, from state and federal regulation changes (the 

No Child Left Behind Act dealt a heavy blow to these programs), to the risks for 


faculty and teachers developing creative and interactive pedagogical practices in 


an environment that emphasizes digitally mediated learning, measurable 

outcomes, and standardized curriculum. (p. 20) 

Technology is a great tool for teachers to use in the classroom. Nevertheless, this tool 
should not be the primary focus of students' learning. Arts is an excellent method to strengthen 
creativity, fine motor skills, problem-solving, critical thinking, and communication. Arts develop 
students' creative thinking by developing social, emotional, and cognitive skills and giving them 
strategies to become lifelong learners. In this chapter, I examine the importance and benefits of 
arts integration, reading and writing in a second language, together with the multiple 


intelligences and learning styles that contribute to language acquisition. 


Definition of arts integration and its importance 

The concept of art integration is defined by Marshall (2014, p. 104) as "A rich and 
complex approach to teaching and learning that not only aligns with new initiatives in education 
that prioritize conceptual and procedural skills but could also contribute to education's 
transformation." Silverstein and Layne (2010), as cited in Marshall (2014), stated that through 
the use of an artistic expression, students learn and show understanding. Exposure to visual 
literacy instruction helped students become better writers. Motivating them to take part in 
classroom discussions. (Fontanez, 2017). Also, through creativity, students are able to connect an 
art form with another subject area and meet development objectives across both subjects. 

According to Fowler (2001) as cited in Brown (2007), integrating arts through and into 
the curriculum promotes learning by increasing consciousness and understanding. First of all, 
arts embrace several disciplines that are woven subtly. For instance, to make a drawing or model 


and sculpture, dimensions and measurements are needed, thus incorporating math into arts. In the 


same way, for drawing plants, students would need to know about their parts. Through this 
activity, teachers could take advantage of discussing the function of each part of the plant as well 
as its needs, to name a few examples. Second, the use of an artistic form involves the usage of 
different ways of thinking, like creative, abstract, and critical thinking. Adding to this, Buczynski 
et al. (2012) explained that “artists apply analytic, linear, and logical thinking to compose and 
scale their work of art.” (p. 29). This accounts for the benefits that students may gain when 
implementing the art integration approach to improve their learning and comprehension of a 


specific subject. 


Benefits of Arts Integration 

Many authors who have conducted research in schools with arts integration in the 
curriculum have found that students benefit when teachers can implement and integrate the arts 
into content areas effectively. For example, Diaz and Barry (2017) determined that, through the 
arts, students can express their ideas, feelings, and thoughts in multiple ways, which means that 
students have equitable access to learning. Equally important, Marshall (2014) expressed that, by 
integrating art into learning and teaching, teachers bring the advantages of artistic thinking, 
process, and creativity to the classroom. Moreover, Awogbade (2013) recognized that arts 
develop students' motivation, confidence, and discipline. The arts helped bilingual/bicultural 
children to understand their personal backgrounds and to come to terms with their worlds (Chris, 
2004). Additionally, the integration of arts in the curriculum supports innovation, choice making, 
organization, planning, fine motor skills, attention, and concentration. According to research 
made by the Organization for Economic Co-operation and Development (OECD) as cited in 


Diaz and Barry (2017) claimed that "the main benefit of education in the arts is the acquisition of 


artistic habits of mind. Skills such as close observation and reflection -the skills in thinking and 


creativity and the social and behavioral skills that are developed in the arts” (p. 1) 


Multiple Intelligences and Learning Styles 

Every person is unique. Thus, their way of learning is as well. Multiple intelligences 
address different ways of learning and the intelligences that a person could have. Gardner (1983), 
as cited in McClellan and Conti (2008), described that students have more than one intelligence, 
and educators must make an effort to help students to thrive by applying a selection of strategies 
and methods to give them plenty of learning opportunities. The multiple intelligences are Bodily/ 
Kinesthetic, Existential, Interpersonal, Intrapersonal, Logical/ Mathematical, Musical, Naturalist, 
Verbal/Linguistic, and Visual/Spatial (Gardner, 1997, as cited in McClellan & Conti, 2008). The 
most common intelligences recognized and developed in educational settings are 
verbal/linguistic intelligence and logical/ Mathematical intelligence (Stanford, 2003). As a 
consequence, standardized tests measure students having into account these intelligences, failing 
to consider the other ways of students' learning, resulting in low scores and poor performance in 
those tests and school activities. 

It is essential to highlight that the teachers' role in the classroom is significant since they 
regulate the strategies and activities, blending several activities creatively to aid their students. 
Stanford (2003) determined that multiple intelligences unfold a considerable amount of 
strategies, tools, and teaching practices that teachers can use to create new and original ways to 
instruct their students and give them the chance to explore and develop their particular talents 


(Chen, 2007) beyond the traditional teaching strategies. Also, teachers should be intentional 


when planning the activities and the assessments according to their student's particular learning 
needs and intelligences (Reiff, 1997). 

Learning is how an individual adapts holistically to the world using their skills (Almeida 
and Cunha, 2020). Although each individual has multiple intelligences to some degree, learning 
styles state each person's way of learning (Fatt, 2000). According to Romanelli et al. (2009), the 
learning styles let teachers use their strengths to teach, adapting the teaching strategies not only 


to their students' learning styles, but their teaching styles. 


Reading in a Second Language 

The basis of education is literacy, but literacy can differ according to the context. In our 
context, reading and writing are the most relevant skills that a child or person needs to learn and 
know. In the case of reading, it implies more than understanding the alphabetic or symbolic 
system of a language, decoding print words, or comprehending sentences and texts. It is not a 
natural process that a human being develops without exhausting and constant training. This task 
involves specific parts of the brain like frontal, occipital, and temporal lobes as well as the 
movements of the eyes when reading, following a particular directionality based on the language, 
for example, from left to right or from right to left. Herrera and Murry (2016) described what 
teachers should consider for instructing a culturally and linguistically diverse student (CLD) 
when learning concepts about print. CLD students should understand that print conveys a 
message, the print represents spoken words, the directionality of the text can differ among 
languages, and finally, that texts are divided in different parts, like the front cover, title, 


introduction, etc. All these factors may determine the success of reading in the first language. 


Nonetheless, learning to read in another language will depend on the level of proficiency the 
students have in their mother tongue. (Imhoff, 1990) 

Droop and Verhoeven (2003) distinguished in their study the relations and development 
of L1 and L2 reading skills and language proficiency in children. They stated that children in 
their L1 make a progressive transference from the phonemic skills to the decodification of 
written representations. Likewise, the relationship between word recognition and reading 
comprehension is gradual. On the contrary, L2 children have less developed word decoding and 
vocabulary knowledge, resulting in weaker reading comprehension skills. Moreover, oral 
language helps and supports reading because reading implies the interpretation of the written 
form of a language. (Casbergue & Strickland, 2015) When reading in L1, students have 
developed the necessary oral language skills, such as phonological, lexical, and morpho-syntactic 
abilities, to perform the task. In another study, Bialystok et al. (2005) compared bilingual and 
monolingual students from a first grade, solving phonological awareness and decoding activities. 
Students with different writing systems than English manifested increased reading skills. The 
transfer of literacy skills between languages was possible only when both languages were written 
in the same alphabetic system. Hence, the degree of bilingual support for early reading will 
depend on the correlation between the two languages and their corresponding writing systems. 

Children are successful readers when they identify and relate the alphabet or symbols in 
written form with the spoken language. Additionally, developing more robust phonemic 
awareness, print concepts, language structures, and vocabulary will lead students to increase 
their reading skills achievement. (Dickinson & Neuman, 2002). Byalystok (2007) explored 
further research on the acquisition of literacy, especially in bilingual children, and contrasted 


multiple research projects with the monolingual acquisition of literacy. She found three 
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requirements for acquiring literacy that have advantages and disadvantages. These are oral 
language competence, concepts of print, and metalinguistic concepts. The oral language 
competence for each language should be gained separately. However, learning the concepts of 
print in one language can support bilingual children in grasping a writing system, even 1f it 
differs from their mother tongue. Finally, in metalinguistic concepts, she examined the 
importance of phonological awareness for children to learn to read and how phonological 
awareness and word recognition can transfer across languages. Thus, reading skills can be easily 


learned and conveyed in the second language. (Byalystok, 2007) 


Writing in a Second Language 

Before children can write, they draw. They make lines simulating writing letters. They do these 
drawings and sloppy lines without defined shapes to transmit a message. (Booth, 2005) The 
process of learning to write has differences in both L1 and L2 ((Barone & Cargile, 2020; Wang, 
2012). Despite the differences between the two languages, students will make mistakes when 
writing in a second language due to the interference of the first language with the second 
language. According to Derakhshan and Elham (2015) there are two suppositions of contrastive 
analysis, the level of similitude and the level of difference that establish the facility or difficulty 
for students to learn a language. To illustrate the similarities, in the case of Spanish and English, 
both languages share the alphabet order; some letter sounds, the directionality when writing from 
left to right, some lexicon that has the same roots, and even the culture where people can share 
some similitudes, they may feel more comfortable with that culture. (Derakhshan & Elham, 


2015) Considering the similarities and differences in L1 and L2, the facility to learn a new 
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language depends on how close the second language is to the first language; however, ifa 
language is close to another language, there will be slight differences between them. 

When people are starting the second language learning process, they take advantage of 
their native language to give meaning to what they want to say. If they do not know the second 
language syntactic pattern, they will utilize the syntactic structures from their L1 to adjust their 
L2 writing (Bhela, as cited in Solano et al., 2014). They make use of the translation in both ways, 
from L1 to L2 and from L2 to L1. In addition, during this moment, learners make errors due to 
the differences between the two languages; as a consequence, the interference of their first 
language appears. (Decherts & Dllis, as cited in Derakhshan & Elham, 2015). Those errors in the 
classroom tend to frustrate students and teachers when teaching and learning the writing 
procedure, making the environment fraught because most of the time teachers ignore the nature 
of these errors, and the instruction becomes more grammar directed than teaching the language 
in the context for an authentic use in the communication. It is worth noting that DelliCarpini 
(2012) designed a pedagogical grammar course for teachers to be proficient in teaching writing 
to ESL students. The aim of this course was to make the teaching and learning of writing 
pleasant for teachers and students. The course emphasized the authentic uses of language to help 
students develop their writing skills instead of teaching them grammar and exercises where 
teachers focused on correcting students' mistakes. The data collected by DelliCarpini (2012) 
through surveys, observations, and interviews led her to find four challenges from the teachers” 
feedback received. Also, she suggested solutions for these challenges. 

The solutions presented by DelliCarpini (2012) are practical and appropriate to classroom 
settings. What the author suggested teachers should do is focus more on the types of writing and 


their objectives, word choice, and structure. Adding to this, reading comprehension promotes the 
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acquisition of vocabulary since learners can communicate and write better because they are 
going to extend their lexicon through this practice. Thus, students get familiar with the reading 
and writing process. Furthermore, teachers can help learners understand the parts of writing by 
pointing out what an introduction, body, and conclusion look like, as well as the use of transition 
words needed to connect ideas to make the composition smooth and coherent. Also, making 
partners can be another method, where students can be paired according to their skills, 
supporting each other. This strategy can benefit both students in the group because the skillful 
student can guide the one that is learning and is more passive. Therefore, Dellicarpini argued that 
learners can compare and share with their classmates what they read and write, constructing peer 
feedback in a comfortable and friendly environment, letting them assimilate better the structures 
of each genre. 


Apart from the interference from L1 to L2, it is important to determine the transference 
from the first language to the second language. Students transfer from their mother tongue 
sounds, words, syntax, and culture, being the transference positive or negative (Derakhshan & 
Elham, 2015; Wang, 2014). As Karim and Nassaji (2013) have concluded that students make use 
of L1 as a compose strategy to compensate for the lack of knowledge in their L2 and as a tool to 
facilitate the writing process. Therefore, students transfer their L1 strategies like generating 
ideas, searching for topics, developing concepts, and organizing information for planning 
purposes to the L2 writing; however, an effective transfer occurs when the L2 proficiency is 
enough to refer to the L1 strategies and resources. Additionally, based on the culture, the 
presentation of written ideas is different, and people develop and internalize those patterns from 


their culture Leki (1992). It is denoted in people's behavior, ways to analyze a situation, develop 
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ideas, and certainly in this case, the way they write. For this reason, when students express their 
ideas in a written way. These ideas can look twisted, they cannot be direct, can be generalized, or 
illogical. Therefore, when teachers know the challenges that students from other countries face, 
they can support their problems effectively. A study conducted by Kubota, as cited in Karim and 
Nassaji (2013) found that the students used similar patterns in their writings in L1 and L2. 
Furthermore, Salmona (2014) determined that the use of L1 in the classroom for instructing L2 
could probably increase a better comprehension and facilitation of the second language 
acquisition process. This process can lead L1 students to transfer concepts from their native 
language to the L2. 

As has been noted, writing is not an easy task, and it gets more complicated in a second 
language since it requires other abilities and background knowledge to be performed. Therefore, 
language can be transferred in both ways. From L1 to L2, students can make use of the language 
structures to help them be understood, because of their language background (prior linguistic and 
cognitive skills). (Manchon, 2012). From L2 to L1, students can utilize what they learned in 
writing to make them more comprehensible and organized, improving their L1 language 
proficiency. Furthermore, Students achieve a broad perspective of the world because they can 
observe, appreciate, and analyze what is around them from different points of view, as a result of 
their proficiency in both languages. Learners can succeed more in the writing process if teachers 
emphasize their instruction by exposing them daily to different kinds of texts and their aims, 
paragraph construction, and structures of writing more than just teaching grammar structures and 


doing exercises. 


Chapter Three: Project Design 


In this chapter, I highlight the importance of creating a cultural, thematic unit of 5 lessons 
designed for a second grade at a dual language program. The lessons are focused on reading and 
writing activities that integrate different types of arts like music, dance and visual arts. Art 
integration is included in this project because it is an excellent method to develop vocabulary, 
give opportunities for generating and communicating ideas and engage students to participate 
actively and effectively. 

The purpose of developing a cultural thematic unit is to help ELL Hispanic and Latino 
students to learn the English language through topics related to their countries and cultures. 
These thematic units will increase students' cultural awareness by integrating arts into the 
language content. Human brains interpret the world according to their culture (Hammond, 2015). 
Le Thi et al. (2022) described culture as “the “glue” that unites groups of humans." (p. 2). 
Culture is a critical part of the language; they are intertwined. Culture influences our attitudes, 
values, manners, comprehension of situations, and the consequences of our actions. (Liton & 
Madanat, 2013). Also, it is significant to connect the students’ native languages with the 
language they are acquiring. This may have an impact on the students' learning process due to 
the degree of the meaningfulness of the new knowledge using their own cultures. 

Although this unit mainly focuses on reading and writing skills, students should be able 
to develop speaking and listening skills as well. Successful English instruction must integrate all 


the four language skills (reading, listening, speaking, and writing). Communicative competence 
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should be developed in a way that meets the standards teachers set for each student. (Sadiku, 
2015). According to Aydogan and Akbarov (2014), “The four basic skills are related to each 
other by two parameters: the mode of communication: oral or written and the direction of 
communication: receiving or producing the message.” (p. 673). Moreover, reading and writing 
are connected (Kim et al., 2011). As a consequence, writing quality has a relationship with 
reading comprehension. (Williams & Larkin, 2013). Apart from learning a language and 
developing communicative skills, students will develop their personalities by reinforcing a 
positive cultural identity (Council of Europe 2001, as cited in Lovrovié & Kolega, 2021). 
Furthermore, Lovrovié and Kolega (2021) stated that “Only if students learn how to appreciate 
their own cultural values they will be able to understand and accept those of others" (p. 187). 

Arts education cultivates creativity and keeps students engaged. The inclusion of arts 
through and into the curriculum expands understanding and awareness, which leads to improved 
learning (Fowler, 2001, as cited in Brown, 2007). When integrating arts into learning and 
teaching, teachers bring the advantages of artistic thinking, process, and creativity to the 
classroom. (Marshall, 2014). Exposure to the arts develops creativity and maintains students” 
attention. Additionally, Brown (2007) described that arts integration promotes knowledge 
transfer by emphasizing equivalent concepts in teaching and learning. It serves as a means of 
expressing literate understanding, imagination, and meaning (Chris, 2004). Students' 
multisensory perceptions are fostered through the arts (Krug & Cohen-Evron, 2000). Students” 
senses are stimulated, allowing them to explore their multiple intelligences, aptitudes, and 
interests. In addition, by using arts, students learn to be respectful, reflect, share and produce 
ideas about other people's work, resulting in improving their communicative skills and 


expanding their vocabulary knowledge. 
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Multiple intelligences enable teachers to develop class activities and tasks based on the 
diverse needs of their students. Therefore, if teachers identify their students' multiple 
intelligences, they can make the required accommodations in order to promote students’ way of 
learning. Zhao et al., 2021 established that each student's talents should be explored and 
cultivated through education, so that every student can reach their full potential through 
education. Similarly, instruction should be tailored to the individual learning styles of students, 
rather than expecting them to conform to the teachers' instructional styles (Fatt, 2000). 
Throughout this methodology, students can have the advantage of progressing at their own pace, 
reinforcing their abilities, building and increasing their background knowledge as well as the 
acquisition of language skills; besides that, students are able to remember the information for a 
longer term of time. 

Teachers can use the cultural thematic unit as a model to develop other thematic units 
utilizing any other topic. This unit is supported by the arts integration that lets teachers to 
differentiate the activities, helping their students to enhance their multiple intelligences and 
learning styles. The strategies and activities displayed in the lessons are focused on the standards 
and themes that a second-grade student needs to develop his/her English language 
communicative competence. The unit supports the improvement of reading and writing skills, 
due to the fact that these two abilities are essential for academic development and success in the 
school setting. However, the acquisition of listening and speaking skills are clearly important in 
this process because of the interrelationship among them for the teaching and learning process to 


reach the highest expectations for the grade level. 


Chapter 4: Project 


This project aims to develop a cultural, thematic unit of five lessons for second grade, 
focusing on Latino and Hispanic cultures. The lessons are for improving the students' reading 
and writing skills. Every lesson plan focuses on a Spanish-speaking country. It is important to 
consider the students' background culture to teach relevant topics for their academic and 
language growth. (Liton & Madanat, 2013). The topics chosen for the lessons and activities are 
developed considering every country's cultural and environmental aspects. Moreover, I aligned 
the activities considering the North Carolina standards for subjects such as dance, music, theater, 
and visual arts, along with the NC standards for ELA, social studies, and science. Awogbade 
(2013) and Diaz and Barry (2017) stated that art integration is vital to increase students' 
motivation, improve their skills, and create a good learning environment where they can express 
themselves. Thus, students will explore different artistic activities to enhance their learning styles 
and multiple intelligences. All lesson plans explore linguistic intelligence, visual-spatial 
intelligence, naturalistic intelligence, and bodily-kinesthetic intelligence. Also, each lesson plan 
has a PowerPoint presentation that was created to facilitate and support teachers planning and 
delivery of the lessons. The link can be found in the materials section of the lessons. 

The first thematic lesson is focused on Colombian culture. In this lesson, the central topic 
is a true story that took place in Colombia called "Biblioburro." Another topic addressed is the 
landforms that are represented in the story. Students will be able to identify the elements in a 


story like characters, setting, problem, and solution. Also, they will improve their visual-spatial 
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intelligence by making a collage to illustrate to a landform and a special object. The purpose is to 


make a walk-through gallery where they can appreciate their classmates' works and develop 


critical thinking, respect, and tolerance for differences. 


Colombia - Biblioburro 


Duration 60 min 
Standards RL.2.3 Describe how characters in a story respond to major events and 
challenges. 
RL.2.5 Describe the overall structure of a story, including describing how 
the beginning introduces the story, the events unfold in the middle, and 
the ending concludes the action. 
SL.2.2 Recount or describe key ideas or details from a text read aloud or 
information presented orally or through other media. 
2.G.2 Understand the effects of humans interacting with their 
environment. 
2.A.1 Analyze literary texts and performance. 
2.C.1.2 Use vocal variety and animation to create distinct voices for 
characters. 
2.V.3 Create art using a variety of tools, media, and processes, safely and 
appropriately. 
Content Students will 
Objectives e Differentiate landforms based on specific language and oral 
scenarios (e.g., mountains, hills, or plateaus) 
e Understand how the physical environment shapes the way people 
live. 
e Make a collage to show understanding of the landforms and how to 
solve a problem. 
Language Students will 
Objectives e Distinguish the setting, characters, problem, and solution. 
e Organize the elements of the story in a chart. 
e Read aloud making the appropriate intonation. 
Materials - PowerPoint presentation 


https://docs.google.com/presentation/d/1VsT922ncuCkt8nKtG7yd2 
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M72emuHCYuY/edit?usp-sharing&ouid-115685794794903523845& 
rtpof=true&sd=true 


- Book in PDF https://vdoc.pub/documents/biblioburro-a-true-story- 
from-colombia-2p9qc2f3d5g0 


- Magazines and newspapers 
- Scissors 

- Glue 

- Pencils and crayons 

- Cardboard 


Motivation 
5 min. 


Show the images from the PowerPoint presentation. Explain that 
Fernando Botero is a Colombian artist with a special way of painting and 
making sculptures. (Slides 5-7) 


Presentation 
15 min 


Show the map of Colombia and South America. Talk about how far 
Colombia is from the United States. (Slide 9) 

Display the slides of the vocabulary about landforms. (Slides 10-15) 
Explain that the story is based on a true story that happened in 
Colombia. 

Watch and listen to the reading aloud about the book “Biblioburro” (slide 


16) https://www.youtube.com/watch?v=PLAMeRk6ROc 


Practice 
10 min. 


Students will read the story with the teacher's support, making the 
characters' voices. 


In the whole group, they will complete the chart about elements from 
the story, characters, setting, problem, and solution. (Slide 18) 


Application 
15 min. 


Students will read and extract from the book “Biblioburro” (slides 19-21). 
Following that example, students will choose a landform to make a 
collage explaining what they would take to that place using pictures from 
magazines and newspapers. 


Exit Ticket 
15 min. 


Students will write a short paragraph describing what they would take to 
the place they choose on the application part. They can utilize the 
sentence frame: (slides 22-23) 


If | travel far away, | will bring because 
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After, they will paste the description with the collage on the walls to 
make a gallery walk-through. Students and teachers can invite other 
classes to observe their art. 


The second lesson is about the life cycle of frogs’ the country is Costa Rica. Costa Rica is 


well-known for its biodiversity, and there are a big variety of frogs. Students will learn about the 


life cycle of different species of frogs. Moreover, they will represent every stage of the frog's life 


by doing dancing movements. These two activities will help students develop naturalistic 


intelligence and bodily-kinesthetic intelligence. At the end, students will label the frog's life 


cycle stages. 


Costa Rica - Frogs 


Duration 


60 minutes 


Standards 


2.L.1 Understand animal life cycles. 


RI.2.5 Know and use various text features to locate key facts or 
information in a text efficiently. 


RI.2.7 Explain how specific images contribute to and clarify a text. 

W.2.3 Write narratives in which they recount a well-elaborated event or 
short sequence of events, include details to describe actions, thoughts, 
and feelings, use temporal transition words to signal event order, and 


provide a sense of closure. 


2.CP.1 Use choreographic principles, structures, and processes to create 
dances that communicate ideas, experiences, feelings, and images. 


2.DM.1 Understand how to use movement skills in dance. 


2.R.1 Use a variety of thinking skills to analyze and evaluate dance. 
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Content Students will 
Objectives e Summarize the life cycle of frogs. 
e Use words or images to describe possible meanings observed in 
dance. 
e Use teacher-led improvisation in the process of creating dance 
phrases. 
Language Students will 
Objectives e Label the frog life cycle stages. 
e Identify change according to stages of processes or cycles using 
words or phrases. 
e Describe the life cycle of a frog using transitional words like first, 
next, and last. 

Materials - PowerPoint presentation 
https://docs.google.com/presentation/d/1SrPsyh- 
oKCPzgPPkcVaykXz4s09fqIZx/edit ?usp=sharing&ouid=115685 794794 
903523845&rtpof=true&sd=true 

- Copies of hands-on activity Frog Life Cycle 
https://www.rsd.k12.pa.us/Downloads/FrogLifeCycle2.pdf 
- Crayons, pencils, scissors, glue 
Motivation The teacher will introduce the country by showing the video about Costa 
10 min. Rica. 
https://www.youtube.com/watch ?v=SHsmwECgGR4&list=PLBxLvgmSY6K 
Fi2ufdlia IdxdbLOvGswb&index-5 (slide 5) 
Discuss what animals there were in the video. Then, explain that the topic 
is the life cycle of an animal from Costa Rica, the frog. 
Presentation | Display the PowerPoint presentation to show the life cycle of a frog. Read 
5 min. the stages to the students. (slide 8) 
Practice Students will read the close reading (slides 9 - 14 ) with the teacher's help. 
15 min. Next, students will represent the stages of the frog life cycle through 
dance movements while the teacher or a student reads every stage. 
Application | Students will cut and paste in a graphic organizer the frog's life cycle. 
15 min. Beginner students can do the color, cut, and paste activity (slide 16). 


Advanced students can cut and paste the words to label each stage of the 
frog's life cycle. (slide 17) 
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Activities 


Exit Ticket Watch the video about “Frogs of Costa Rica” 
15 min. https://www.youtube.com/watch?v-1a3BLPQC9X8 (slide 19) 
After watching the video, students will choose a frog (slides 20 - 24) and 
write a short paragraph describing the life cycle of the frog they chose, 
using transition words. (slide 25) 
My frog is . First, the frog 
Extra - For further reading, go to Get Epic App or the website 


https://www.getepic.com/app/read/57602 Life Cycle of a Frog. 


The third lesson plan is focused on Mexican culture. The Day of the Dead. This is a well- 


known celebration that honors the loved ones that are no longer with us. Students will complete a 


KWL chart, read about this festivity to broaden their knowledge, and learn about traditions. 


Furthermore, they will make some crafts to improve their fine motor skills and creativity, as well 


as their visual-spatial intelligence. 


Mexico — The Day of the Dead 


Duration 


60 minutes 


Standards 


RI.2.1 Ask and answer such questions as who, what, where, when, why, 
and how to demonstrate understanding of key details in a text. 


RI.2.7 Explain how specific images contribute to and clarify a text. 


W.2.1 Write opinion pieces in which they introduce the topic or book they 
are writing about, state an opinion, supply reasons that support the 
opinion, use linking words to connect opinion and reasons and provide a 
concluding statement or section. 


2.V.3 Create art using a variety of tools, media, and processes, safely and 
appropriately. 
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2.C.1 Understand how various cultures influence communities. 


Content Students will 
Objectives e Understand how artistic expressions of diverse cultures contribute to 
the community (stories, art, music, food, language etc.). 
e Understand cultural values and traditions should be respected when 
interacting with others. 
Language Students will 
Objectives e Complete a KWL chart. 
e Answer questions about the reading. 
e Give reasons and support ideas using because. 
Materials - PowerPoint presentation 
https://docs.google.com/presentation/d/1pP- 
Dq9F g rFZKtaPqOdDa6nKl3rChe/edit ?usp=sharing&ouid=11568579 
4794903523845&rtpof-true&sd-true 
- Get Epic App, https://www.getepic.com/app/read/42428 
- Construction paper 
- Tape 
- Glue stickers 
- Glitter 
- Jewels 
- Popsicle sticks 
- Scissors 
- Markers 
- Crayons 
- Tissue paper 
- Ribbon or string 
Motivation | Watch and listen to the song "Un Poco Loco" from Coco movie. (slide 6) 
5 min. https://www.youtube.com/watch?v=yg8116aeD7E 
This song is for introducing the topic and the country. Students can try to 
sing and dance while they listen to the song. 
Presentation | Display the PowerPoint presentation and show the images about the Day 
10 min. of the Dead. (slides 7 — 11) 
Brainstorm ideas about what students know of this celebration and write 
them on the board. 
Then, ask students to complete the K part from the KWL chart. (slide 12) 
Practice Students will complete the W part from the chart before reading the text 
15 min. (slide 14). 


Go to Get Epic App, https://www.getepic.com/app/read/42428 

Read the book about Day of the Dead. This book is a read-aloud that 
students can follow at the same time they read. Next, do the quiz at the 
end of the reading. 
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Application | Craft time: Students can choose from making a sugar skull or papel picado. 
20 min Make a sugar skull following the instructions from (slides 16-17) 

https://www.youtube.com/watch ?v=onxExcoFQaw&list=PLXPlhe1JyyhbLx 
ezB2tPJ53wL8McTIBAk 
To make papel picado, students can follow the instructions from (slides 18- 
19) 
https://www.youtube.com/watch ?v=v6OTFOPZzYs&list=PLXPlhe1JyyhbLxe 
ZB2tPJS3wL8McTIBAk&index=3 
After finishing the craft activity, students will give reasons about their 
selection and the way they decorate the craft by using because. Use the 
following sentence frame: (slide 20) 
| chose to make a because 

Exit Ticket Watch the video about the Day of the Dead (slide 22) 

10 min. https://www.youtube.com/watch?v=vXN8qJHy- 
uM&list=PLBxLvgmSY6KGcVJFeWZw-asgj98a_ Ofot 
Finish completing the L part from the KWL chart. (slide 23) 
Extra In Get Epic app, there are several books from different levels about the 
Activities Day of the Dead. 

Also, students can make an altar and decorate it with the crafts done in the 
application part of the lesson. 


The fourth lesson is about Tainos. Tainos is an indigenous community that inhabited in 


what is currently known as the countries of Puerto Rico, Dominican Republic, Haiti, Cuba, and 


Jamaica. Students will learn about how cultures from the past might affect us today. In addition, 


they will review vocabulary that comes from an old language, how people lived in the past, and 


the changes they have endured throughout the years. Also, they will learn about how a 


community contributes to other cultures through food, music, art, and language. Students will 


appreciate and analyze other ways of communicating ideas using petroglyphs. They will make a 


combination of writing and drawing symbols to express an idea as well as explore modeling and 


decorating stones. As a result, they will expand their visual-spatial intelligence, fine motor skills, 


and creativity. 
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Puerto Rico - Tainos 


Duration 


60 minutes 


Standards 


RL.2.1 Ask and answer such questions as who, what, where, when, why, 
and how to demonstrate understanding of key details in a text. 


RI.2.5 Know and use various text features to locate key facts or 
information in a text efficiently. 


2.C.1 Understand how various cultures influence communities. 
2.H.1.1 Summarize contributions of various women, indigenous, 
religious, racial, and other minority groups that have impacted American 


history. 


2.CR.1 Understand global, interdisciplinary, and 21st-century 
connections with music. 


1.C.1.1 Recognize how dance is used in customs and traditions of various 
cultures. 


Content 
Objectives 


Students will 
e Explain how artistic expressions of culture contribute to the 
community (stories, art, music, food, language etc.). 
e Understand cultural values and traditions should be respected when 
interacting with others. 
e Connect stories with images and representations to add meaning. 


Language 
Objectives 


Students will 
e Answer Wh-questions using information from the text. 
e Write five sentences describing petroglyphs. 
e Describe the function of craft objects. 


Materials 


- PowerPoint presentation 
https://docs.google.com/presentation/d/1 PoWrJw81s3TARrPSUtT 
KirgadEDjF9d/edit?usp-sharing&ouid-115685794794903523845&rt 
pof=true&sd=true 


- Reading “Taino facts for kids” https://kids.kiddle.co/Ta%C3%ADno 
- Playdoh 

- Stones 

- Markers and crayons 

- iPads or computers 


Motivation 
5 min. 


Students will observe the houses from the past and present. They will 
discuss what similarities and differences they can see. (Slides 5-7) 
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Presentation 
10 min. 


The teacher will show the video “How Taino culture affects us today” 
https: //www.youtube.com/watch?v=8 RMy1Pz5S8 (slide 9) 
After students watch the video, they will make a list of the words we use 
today that come from the Taino language and discuss what their favorite 
words are. The words are: 

-  Caimán/crocodile 

-  Canoa/canoe 

- Iguana/iguana 

- Huracan/hurricane 

- Manatí/manatee 

- Hamaca/hammock 

-  Barbacoa/barbecue 

-  Tabaco/tobacco 

- Caribe/Caribbean 

-  Guayaba/guava 


Practice 
15 min. 


Students will read with the teacher's help "Taino facts for kids" (slide 11) 
https://kids.kiddle.co/Ta96C396ADno 
Then, they will answer the following questions: (slide 12) 
- |n which countries were the Tainos living? 
The countries were 


- Who gave the name Tainos to the natives? 
The Name Tainos was given by 


- What does it mean the word Taino? 
The word Taino means 


- What shapes did the Tainos' houses have? 
The houses had and shapes. 


- Where did the Tainos sleep? 
They slept in 


- What was the name of the ball game? 
The name of the ball game was 


Application 
15 min. 


Students will observe the Taino petroglyphs and symbols. displayed on 
the board. (Slides 13-15) 

Using the symbols and petroglyphs, students will draw and design their 
own symbols to represent five sentences. 


Example: 
e Thesunis shining in the sky. 


27 


e The frog and the snail are friends. b Or 


Exit Ticket 
15 min. 


Students can choose to model using play-dough or decorate stones 
following Taino crafts and petroglyphs. (Slides 17-20) 

Then, they will explain what they model and what they think of how 
Taino used that object for. 

Meanwhile, students can listen to Taino music like the “Calling song” 
https://www.youtube.com/watch?time continue-2&v-w7Lv4377mpl&f 
eature=emb_ logo 


The fifth and last lesson plan is focused on Spanish culture. In this lesson, students will 


be able to explore daily routines from another perspective by observing how culture shapes 


daily routines. Students will interpret the daily routines reinforcing their gross motor skills and 


bodily-kinesthetic intelligence. Moreover, they will be aware that there is a sequence to 


perform every activity by using a timeline. Finally, they will write a description of their daily 


routines emphasizing cultural aspects and traditions. Students will record their classmates 


reading their writings. 


Spain — Daily Routines 


Duration 


60 minutes 


Standards 


RF.2.5 Read with sufficient accuracy and fluency to support 
comprehension. 

RI.2.1 Ask and answer such questions as who, what, where, when, why, 
and how. 

W.2.3 Write narratives in which they recount a well-elaborated event or 
short sequence of events, include details to describe actions, thoughts, 
and feelings, use temporal transition words to signal event order, and 
provide a sense of closure. 
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W.2.6 Recall information from experiences or gather information from 
provided sources to answer a question. 

2.H.1.1 Use timelines to show sequencing of events. 

2.C.1 Understand how various cultures influence communities. 

2.C.2 Use performance to communicate ideas and feelings. 


Content 
Objectives 


Students will 
e Compare the similarities and differences among the beliefs, 
traditions, and values of diverse cultures. 
e Represent their cultures' heritage, customs, and traditions in their 
everyday life. 


Language 
Objectives 


Students will 
e Make a timeline detailing their daily routines in order of occurrence. 
e Describe their routines and cultural events, activities, or traditions. 


Materials 


- PowerPoint presentation 
https://docs.google.com/presentation/d/13esQVarFzcYiyfZxk6okykK 


OCtZVjlv/edit?usp-sharing&ouid-115685794794903523845&rtpof-tr 


ue&sd-true 


- Flashcards 
- Students’ iPads or tablets 
- Get Epic app https://www.getepic.com/app/read/47538 


Motivation 
5 min. 


Introduce the country by showing the video about Spain. Students can try 
to sing and dance while they listen to the song. (Slide 6) 
https://www.youtube.com/watch?v-Wul8ACL W 8 


Presentation 
10 min. 


Show images/flashcards about daily routines. (slides 7-13) 
Draw a timeline and place the images/flashcards on each time. (slide 14) 
Example: 
7:00 
Get up 


8:00 


7:30 
E Go to school 


Have breakfast y 


Practice 
15 min. 


Students will represent the daily activities doing movements. 
Next, they will watch the video about life in Spain (slide 16) 
https://www.youtube.com/watch?v=00UJDUD1czo 


Go to Get Epic App, read the book “My Routine” 
https://www.getepic.com/app/read/47538 
Then, take the quiz at the end of the book. 


Application 


Students will write a description of their typical daily routines, 
emphasizing cultural traditions, activities, and meals. (slide 18) Example: 
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15 min. 
A day in my life 
| get up at 6:00 am, take a shower and get dressed. Then, | have breakfast 
at 6:30 am. For breakfast, | have eggs with bread and hot chocolate with 
quesillo and bizcochos de achiras. Bizcochos de achiras and quesillo are 
traditional in Huila, Colombia. 
Exit Ticket After students write their daily routine descriptions, they will make a 


15 min. 


video, recording their classmates reading their daily routines. 


Chapter 5: Conclusion 


Learning a language is not only learning how to say things in another way or 
communicate thoughts, but also a challenging process when you are in a context different from 
your home country. This process can turn into a stressful and frustrating experience for students 
and teachers, making students less prone to acquire the language and teachers feel under- 
prepared to face the difficulties they may encounter in their classrooms with culturally and 
linguistically diverse students. Learning a language is an art. It becomes more effective and 
meaningful when students are involved in their learning through movements and hands-on 
activities. Throughout the development of my project, I have learned that arts integration is a 
practical methodology to help students to master their academic and language goals. Besides 
developing vocabulary, it also provides opportunities to generate and communicate ideas, 
allowing students to participate and learn actively. Likewise, the integration of arts in teaching 
the English language fosters creativity and maintains students' attention through various learning 
styles and multiple intelligences to promote the acquisition of the content and the language. 

The elaboration of a cultural thematic unit to support English Language Learners, 
Hispanic and Latino students, to learn English through topics related to their own cultures and 
countries let me understand more deeply the vital role that the first language and culture play in 
the second language acquisition. Using students' culture to teach topics in the target language 
allows students to better understand because there is something they find familiar. As a result, if 


they do not know the vocabulary, it will be easier to comprehend and relate it. Additionally, 
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integrating the arts into the instruction enables teachers to incorporate strategies and methods to 
address students' multiple intelligences. Moreover, students strengthen their skills and build their 
knowledge and may retain information for extended periods of time. 

My goal with this cultural thematic unit was to examine other ways to teach reading and 
writing from a cultural and artistic perspective. Through this method, students may improve their 
communicative skills and expand their vocabulary knowledge through art activities, which 
encourage respect, tolerance, reflection, and sharing opinions of other people's work. I hope that 
my project, which consisted of five cultural lesson plans for second grade, helps other teachers as 
an example of arts integration into different topics areas. Nevertheless, knowing the group needs, 
interests, preferences of learning styles, and multiple intelligences facilitates creating unique 
activities that collaborate with acquiring the content and language objectives. In addition, it is 
necessary to create a learning environment that welcomes culturally and linguistically diverse 
students where they feel comfortable and connected with their roots. Also, it is noteworthy to 
immerse students into the cultural awareness of the language they are learning in order to guide 
them into understanding and embracing cultural differences and similarities. By generating 
respect and tolerance of differences, students will not have unfounded prejudices towards other 
cultures due to misunderstanding or misinformation. 

In conclusion, arts integration is a multifaceted method that provides educators with 
innovative tools to promote and benefit creativity, critical thinking, and problem-solving, along 
with supporting students' social, emotional, and cognitive development. Consequently, students 
reinforce values and language skills and increase their background knowledge by transferring 


information throughout disciplines, becoming lifelong learners. 
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